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Rationale
The promotion of wellbeing is central to the Department’s mission to enable children and young people to achieve their full potential and contribute to Ireland’s social, cultural and economic development. Schools play a vital role in the promotion of wellbeing through a range of activities and approaches to support the academic, physical, mental, emotional,

social and spiritual development of all children and young people. Our education system is key to equipping children and young people with the knowledge, skills and competencies to deal with challenges that impact on their wellbeing (Wellbeing Policy Statement and Framework for Practice, 2018).

In the school environment, social and emotional skills do not exist in isolation but interact with cognitive skills development. The role of the school is now understood as a place which develops the ‘whole child’, who should leave school with a balanced set of cognitive, social and emotional skills to face the challenges of the 21st century (OECD 2014). Schools play a key role in developing and enhancing young people’s wellbeing as they spend a large proportion of their time in school during their formative years. Children and young people learn more effectively and have better academic outcomes if they are happy in their work, believe in themselves and feel acknowledged and supported in their schools. National and international research highlights that the wellbeing of our children and young people is critical to their success in education and in life (Wellbeing Policy Statement and Framework for Practice, 2018).

St Joseph’s NS has already developed innovative approaches to wellbeing promotion supported by strong leadership and quality teaching and learning. We aim to further support children by optimising opportunities to learn about wellbeing. As well as being a place of academic learning, our school provides opportunities to develop friendships and social networks, to respectfully encounter diversity and access support structures.

This policy displays existing and developing work in wellbeing promotion in St Joseph’s NS. Its implementation is an ongoing, reflective and self-evaluative process that aims to focus on supporting children in having a sense of purpose and fulfilment, and the skills necessary to deal with life’s challenges. It also aims to be responsive to the changing needs of the school and the children in our care.


Introduction

This policy sets out the vision and ambition of St Joseph’s NS to ensure that the experience of our children from the early years throughout their primary education will be one that enhances, promotes, values and nurtures their wellbeing. Key to this ambition is building on the good practice already in place and the capacity of our school to assess, understand, evaluate and promote the key factors that will lead to optimal promotion of student wellbeing in our school setting.

We adopt a preventative, multi-component, continuum of support approach to the promotion of wellbeing with the provision of both whole school and targeted interventions that promote school-based protective factors and reduce school-based risk factors. We are committed to the ongoing review and development of the four key areas and indicators of

successful wellbeing promotion - school culture and environment, teaching and learning, policy and planning, and relationships and partnerships. This involves all members of the school community engaging in a collaborative process of change to improve specific areas of school life that impact on wellbeing.


Our wellbeing policy is:
· Child-centred: The wellbeing needs and the best interests of our children are a central focus of this policy. This requires us to respect and value the voice of children and young people and foster their belonging and connectedness to our school community.
· Fair and inclusive: All children receive fair and inclusive opportunities to develop their wellbeing in ways that are responsive and suitable to their particular needs and contexts. Practices are tailored and relevant, building on the existing strengths of children, school staff, families and school communities.
· Evidence-informed: This policy promotes the use of evidence-informed practice, which brings together local experience and expertise with the best available evidence from research.
· Outcomes focused: This policy promotes continuous improvement practices and the use of data relating to outcomes to guide practice in our school in relation to the promotion of wellbeing for all children.
· Partnership/Collaboration: The wellbeing of our children is a shared responsibility. Working in partnership with parents, guardians, school staff and external agencies is key to ensuring this policy is implemented.

Documents which have informed our Wellbeing Policy planning:
· Wellbeing Policy Statement and Framework for Practice (DES, 2018)
· Schools for Health in Ireland: Framework for Developing a Health Promoting School (HSE, 2013)
· Looking at Our School: A Quality Framework for Primary Schools (DES, Inspectorate, 2016)
· Well-Being in Primary Schools Guidelines for Mental Health Promotion (DES, DOH & HSE, 2015)
· Aistear: The Early Childhood Curriculum Framework (NCCA, 2009)
· Bí Cineálta: Procedures to Prevent and Address Bullying Behaviour for Primary and Post Primary Schools


Wellbeing Policy Statement and Framework for Practice
The Department’s Wellbeing Policy Statement and Framework for Practice assists schools in ensuring that wellbeing promotion is embedded within the school’s existing practice. The school’s review and development process using the Wellbeing Policy Statement and Framework for Practice provides guidance and practical resources to assist in the further enhancement of whole school approaches to wellbeing promotion.

The Wellbeing Framework for Practice outlines:
1. Key areas of wellbeing in education
2. Indicators of success in each of these areas
3. Statements of effective practice to guide schools
4. Suite of online wellbeing resources


Schools for Health in Ireland: Framework for Developing a Health Promoting School
The Health Promoting Schools process provides a comprehensive approach for school self- evaluation in:
· Environment (physical & social)
· Curriculum, Teaching and Learning
· School Policy and Planning
· Partnerships (family and community links)

A health promoting schools approach is a way of thinking and working that is adopted by all in the school to make it the best possible place to learn, work and play (Queensland, 2005).


Looking at Our School: A Quality Framework for Primary Schools
Looking at Our School articulates the Department’s holistic view of learning in schools. The framework sees wellbeing as both an enabler of learning and an outcome of learning. It emphasises the need for children and young people to develop a broad range of skills, competencies and values that enable active citizenship, lifelong learning and personal wellbeing. The framework asserts that in providing good quality learning experiences, teachers need to also consider children and young people’s wellbeing and that effective school leadership and management involves creating and maintaining a positive, secure and healthy culture where the holistic development of all children and young people is enabled. Looking at Our School also provides a coherent approach to improving outcomes and experiences for all children and young people. It is used to assist schools in embedding self- evaluation processes and reflective practices and it provides a structure for implementing new initiatives. The domains and standards of Looking at Our School can therefore support schools in promoting and enhancing the wellbeing of all members of the school community.


What is Wellbeing?

“Wellbeing is present when a person realises their potential, is resilient in dealing with the normal stresses of their life, takes care of their physical wellbeing and has a sense of purpose, connection and belonging to a wider community. It is a fluid way of being and needs nurturing throughout life.” (World Health Organisation, 2001)

Wellbeing is multidimensional:
1. Physical
2. Social
3. Mental
4. Emotional
5. Spiritual

The Mental Health Foundation (2002) suggests that children who are mentally healthy possess the ability to:
· develop psychologically, emotionally, socially, intellectually, spiritually

· initiate, develop and sustain mutually satisfying interpersonal relationships
· use and enjoy solitude
· become aware of others and empathise with them
· play and learn
· develop a sense of right and wrong
· resolve (face) problems and setbacks satisfactorily and learn from them (Alexander, 2002)

The science of wellbeing is studied as Positive Psychology. Positive psychology is underpinned by Professor Martin Seligman’s PERMA Theory of Wellbeing (2011). PERMA Theory outlines 5 core elements of wellbeing.

Table 1: PERMA Theory of Wellbeing
[image: ]

In St Joseph’s NS we focus on building these 5 elements of wellbeing by:
· Increasing and prioritising positive emotions
· Teaching emotional regulation skills
· Encouraging children to utilise their skills
· Providing challenging activities to facilitate growth
· Identifying and using character strengths
· Promoting and supporting inclusion
· Communicating high expectations
· Fostering positive relationships
· Providing support
· Teaching life skills
· Facilitating connection to the school community
· Improving self-efficacy
· Celebrating success

Wellbeing Protective and Risk Factors
Risk and protective factors relating to wellbeing promotion that are specific to our school setting have been identified. Protective factors have been found to promote positive outcomes for children and young people, even when they have been exposed to risk factors (Cooper, Jacobs, 2011). In St Joseph’s NS, we implement a preventative wellbeing promotion process

that has a focus on strengthening school-based protective factors and minimising school- based risk factors.

In St Joseph’s NS Wellbeing Protective Factors include:
· positive relationships with peers and teachers - including positive teacher classroom management strategies and a sharing of positive behaviour management practices with parents
· a sense of belonging, security and connectedness to our school through the creation of a positive school climate and participation in school and community activities
· opportunities for social and emotional learning including the development of attention and planning, self-awareness, emotional regulation, relationships, responsible decision making and problem solving skills
· opportunities for the development of knowledge and skills providing a sense of mastery and self-efficacy
· fostering expectations, recognising contributions, effort and achievement and providing opportunities for success
· protocols and support systems that proactively support children and their families should difficulties arise
· opportunities to develop the necessary skills to cope with using online technology in a safe and appropriate way
· wellbeing of school personnel and professional development for teachers and staff

In our school setting, Wellbeing Risk Factors include:
· disengagement, absenteeism, isolation and alienation
· violence/aggression, bullying and relationship difficulties
· low achievement/learning difficulties/special educational needs including social, emotional and behavioural needs
· cultural differences
· school transitions
· poor connection between family and school
· inconsistent discipline
· lack of opportunity to develop social and emotional learning, including problem solving and coping skills


The Role of the Teacher
The role of the teacher has been found to be paramount to children’s wellbeing and reaches beyond teaching and learning. The relationship that teachers develop with the child has a key influence on wellbeing development. Access to ‘one good adult’ who can guide and support a young person at a vulnerable time is an identified protective factor. The presence of one supportive adult is critically important to the child’s wellbeing, sense of connectedness, self- confidence and ability to cope with difficulties. Teachers are sometimes that ‘one good adult’ acting as a protective force in a child’s life.

The classroom teacher is the best placed professional to work sensitively and consistently with students and he/she can have a powerful impact on influencing students’ attitudes, values, and behaviour in all aspects of wellbeing education.

It is essential that all staff continue to develop their competence and confidence in the promotion of wellbeing. This can be achieved through accessing continuing professional development (CPD) which includes the sharing of expertise and learning, and having opportunities to model and engage in collaborative working. The curricular elements of wellbeing promotion are delivered by staff who are trained for this purpose having completed the relevant CPD training e.g. Friends for Life.

Multi-component Approach to Wellbeing Promotion
The Department advocates a multi-component approach to wellbeing promotion to ensure that all of the key areas that contribute to wellbeing promotion in schools are given a focus. The Department considers the following four areas as key areas for action in wellbeing promotion:
· Culture and Environment
· Curriculum (Teaching and Learning)
· Policy and Planning
· Relationships and Partnerships

[image: ]Table 2: Four Key Areas of Wellbeing Promotion

1. School Culture and Environment
St Joseph’s NS aims to cultivate an environment that enhances wellbeing for all who learn, work and visit. Our school environment is one that consciously fosters warm relationships, encourages participation, develops pupil and teacher autonomy and provides clarity of boundaries, rules and positive expectations.
St Joseph’s NS provides a safe, secure and stimulating environment that encourages and supports pupils, staff and members of the whole school community, both in and out of school.

We provide a climate in which positive relationships, respect and consideration for others prosper, and where individuals are encouraged to make a vital contribution through their personal skills and qualities.
Our school leaders actively promote wellbeing in St Joseph’s NS. Our In-School Management team strive to create a culture and climate which is accepting and supportive for staff, parents and students. Through nurturing quality relationships within the school we facilitate the wellbeing of staff members and students as well as fostering a shared responsibility for promoting positive wellbeing.

2. Curriculum
Wellbeing promotion is central to all areas of teaching and learning in St Joseph’s NS. The teaching and learning is democratic, inclusive, engaging and differentiated. We deliver an integrated curriculum that recognises the richness and uniqueness of the individual and the importance of the quality of teaching and learning experiences.

Wellbeing promotion is addressed across the curriculum through:
· Aistear
· SPHE
· Physical Education
· Religious Education
· Science
· Nurture

Aistear: The Early Childhood Curriculum Framework (NCCA, 2009) encompasses four themes
· Wellbeing, Identity and Belonging, Communication, Exploring and Thinking.

Social, Personal and Health Education is central to pupil development in its broadest sense and is an essential part of school curriculum. The SPHE curriculum in St Joseph’s NS strongly supports the social and emotional wellbeing of our pupils, by placing an emphasis on children’s social and emotional skills, attitudes, behaviour and therefore learning performance. SPHE encompasses the development of emotional literacy which is the ability to understand emotions, listen to others and empathise. This includes provision of safe, secure and comfortable environments that enable children to share their concerns.

Key characteristics of the SPHE programme delivered in our school:
· a lifelong process
· a shared responsibility between family, school, health professionals and the community
· based on the needs of the child
· spiral in nature
· effective and consistent in delivery
· developed in a combination of contexts
· engages children in activity based learning (NCCA 1999).

3. Policy and Planning
St Joseph’s NS regularly reviews our school policies for staff and pupils that are in accordance with the school aims, philosophy, vision and ethos. All aspects of the school planning and self- evaluation process in our school incorporate a health and wellbeing dimension.

Wellbeing promotion is addressed in school policies and plans including but not limited to:
· Aistear
· Physical Education
· Religious Education
· SPHE
· Science
· Code of Behaviour
· Child Safeguarding
· Critical Incidents
· Health and Safety
· Anti-bullying
· Acceptable Use Policy
· Special Educational Needs
· Transition Planning

4. Relationships and Partnerships
St Joseph’s NS continues to develop strong partnerships with parents/guardians and the wider community, which is a central part of the wellbeing process. We efficiently engage with appropriate agencies and specialist services to advise, support and contribute to health and wellbeing, teaching and learning.

The following stakeholders collaborate regularly:
· Parents/Guardians
· Board of Management
· Patronage
· Parents Association
· Student Committees
· Local schools
· Voluntary/sports/arts groups
· State agencies
· Community groups
· Support services

In accordance with the Wellbeing in Education Framework for Practice and using the six-step School Self Evaluation process, St Joseph’s NS has identified Culture and Environment as our key area focus.

Targets For All

· The wellbeing of the whole school community is central to the school’s ethos and mission statement. School leaders and management actively promote wellbeing.
· The relationship between academic achievement and a child’s wellbeing is understood by all children and staff in the school.
· St Joseph’s NS recognizes that wellbeing is as important for the staff as it is for the children.
· The school building, grounds, classroom, bathrooms and workspaces are well maintained and appropriately furnished creating a welcoming and warm environment.

Targets For Some
· Staff, children and young people are welcoming and inclusive of those from different cultural backgrounds
· School is proactive in encouraging the professional development of teachers in relation to wellbeing
· School environment is modified to meet the needs of children with additional/complex needs

Two-tiered Approach to Wellbeing Promotion
In St Joseph’s NS we adopt a preventative, two-tiered approach to wellbeing promotion, with interventions at both universal whole school and individual targeted levels.

1. Whole School Approach
Our whole school approach involves all members of the school community engaging in a collaborative process of change to improve specific areas of school life which impact on wellbeing. By adopting a whole school approach, we aim to produce a wide range of educational and social benefits for our pupils, including improved behaviour, increased inclusion, improved learning, greater social cohesion, increased social capital and improvements to mental health and wellbeing.
In St. Joseph’s NS, we embrace School Support for All as a whole school approach that focuses on promoting wellbeing for all members of the school community. School Support for All is a process of prevention, effective mainstream teaching, early identification and intervention for children who are showing mild or transient signs of difficulty. Students flourish where there is a whole school approach to supporting their growth and wellbeing.

Our Whole School Approach involves:
· raising awareness of wellbeing promotion
· regular review and development of policies relating to wellbeing such as critical incidents, bullying, child protection etc
· professional development for school staff in wellbeing promotion
· implementing the SPHE curriculum which includes a focus on whole school approaches to wellbeing and health promotion
· implementing universal evidence based programmes and interventions
· establishing school structures for supporting staff and students including the school support team
· establishing mechanisms such as student councils to ensure that the voices of children are heard
· planning, collaborating and appropriate sharing of information between schools when children are making the transition into primary school or moving into post-primary school
· liaising with appropriate external agencies and services eg NEPS psychologists, NCSE etc.

(a) Benefits of a Whole School Approach
Adopting a whole school approach has been found internationally to produce a wide range of educational and social benefits for individual children including:

· Better learning results for pupils
· Increased pupil self-esteem
· Improved behaviour
· Lowered incidence of bullying
· Increased inclusion
· School environment is safer and more secure
· Improved relationships within the school
· More involvement of parents/guardians
· Better use of outside agencies
· More proactive in promotion of staff wellbeing

(b) Whole School Initiatives that Promote Wellbeing
St Joseph’s NS implements a number of programmes and initiatives that support the wellbeing of our pupils, including but not limited to:
· Aistear: The Early Childhood Curriculum Framework
· SPHE Curriculum (RSE Month, Stay Safe Month, Friendship Week, Wellbeing Week)
· Weaving Wellbeing
· Continuum of Support Model

· Student Committees: Student Council
· Wellbeing Wall
· Project based learning
· Outdoor learning
· Partnership with the local Sports Development committee
· External PE coaches e.g. GAA
· School Swimming lessons
· Healthy Eating- Glanmore
· Active School Flag
· Health Promoting Schools Initiative - Barnardos
· Monthly whole-school assemblies
· Themed weeks (e.g. Maths Week, Science Week, Wellbeing Week etc)
· Promoting the Arts – Christmas Concerts, entry into art competitions (Texaco), Art displayed within the school etc


(c) Programmes and External Facilitators
The use of programmes and external facilitators can play a role in supplementing, complementing and supporting a planned comprehensive approach to wellbeing promotion.

Programmes and external facilitators accessed in St Joseph’s NS:
· are part of a whole school approach and address an identified need
· are delivered to class groups with the involvement of school staff and the appropriate involvement of parents/guardians
· enhance protective factors which predispose students to positive outcomes in the face of adversity such as: facilitating supportive adult-pupil relationships, strengthening life skills, helping students believe in their capacity to overcome hardship and building a sense of mastery over life circumstances
· adopt a planned implementation process, for example, incorporate needs analysis, use evidence informed programmes and track and evaluate outcomes for students
· are implemented and used in our school in a sustained way over a number of years in order to bring about lasting effects and benefits





2. Individual and Targeted Support
In line with best practice, the Continuum of Support model delivered within our school offers a flexible framework within which we can address all educational needs, including the wellbeing needs of our pupils.

Table 3: Continuum of Support
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The Continuum of Support recognises that individual children and young people can have different needs at different times. Those at greater risk and with greater needs may require more specific and targeted support, in addition to the support provided to all children and young people in their class-based groups.
Children and young people with additional needs and vulnerable groups are particularly at risk in the area of wellbeing (NCSE, 2014). The National Educational Psychological Service (NEPS) supports schools to promote the wellbeing and mental health of all children and young people. While supporting all, NEPS prioritises support for those at risk of educational disadvantage and those with special educational needs.

(a) The Student Support Team
The Student Support Team (SST) consists of the Principal, Deputy Principal, Assistant Principal 1: SET Co-ordinator and the Special Education Team - who provide one to one and group support to pupils with identified needs.
The purpose of the SST is to provide for students who have a greater need for a higher level of intervention from the school community. The SST meet regularly and discuss the needs of pupils in the school as a whole, under the continuum of support model. Children may be identified through this process who would benefit from further support in school, at home and/or from external agencies.

Objectives and Rationale for the Student Support Team
Students who experience difficulties in life will find it difficult to have cognitive space for learning. Therefore the rationale of the SST is to strive to care in a genuine way to improve the lives of students and thereby ensure access to the curriculum and learning.

The SST undertakes the following:
· To liaise with external professionals about the welfare of the child
· To liaise with the parents/ guardians of the child
· To share information in a confidential setting
· To coordinate a targeted response to the needs of a student
· To review and monitor the students with care needs

Referral to the School Support Team

All staff in the school community have a responsibility to be observant of the needs of the students.

The process of referral to the school support team is as follows:
· The class teacher will refer a student directly to the Special Education Co-ordinator
· The Special Education Co-ordinator will forward information to the Principal
· A parent may also raise concerns regarding their child to the class teacher, Principal or Deputy Principal

Once a student is referred to the Student Support Team:
· The teacher may call home to arrange a meeting with the parents/guardians to discuss concerns
· A classroom support or school support plan may be initiated for the child
· When developing a Student Support Plan, we consider the ‘whole child’ keeping in mind Maslow’s hierarchy of Needs (see Table 4 below). Basic Needs, My Thoughts about School and School Environment checklists are completed
· Intervention plans and individual targets are developed
· Specific needs may be discussed with external agencies or professionals such as National Educational Psychology Service (NEPs), HSE personnel (Primary Care Team, Assessment of Need Team, Early Intervention Team, School Age Team), National Educational Welfare Board, National Council for Special Education (NCSE)
· Student support plans are reviewed and updated throughout the school year

Table 4: Maslow’s Hierarchy of Needs (1943)
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Documentation and Communication of School Support Plans
· Support plans are drafted, shared with parents for consultation, and then finalised before a programme of support commences
· Support plans are uploaded to the child’s Aladdin documents

· Any confidential information or information which evokes the implementation of the Child Safe Guarding Policy are dealt directly by the Designated Liaison Person – DLP, (or Deputy DLP in their absence), and communicated with parents/guardians.

(b) External Agencies and Specialist Support Services
Some children and young people will require additional support from specialist support services external to the school. In the event of a child presenting with mental health concerns, which are above and beyond the capacity and ability of the school to provide adequate support, the school may decide upon either of the following courses of action:
· Follow existing policies which enables staff to access and refer directly to an external service. In St Joseph’s NS, we have established essential relationships with local agencies and have names and contact details readily available for onward referrals.
· When deemed necessary, the school team, with the consent and collaboration of parents/ guardians, may recommend a referral to the local General Practitioner (GP) or other appropriate professionals who can advise on referral pathways. For children with mental health difficulties, the referral will likely be made to the local HSE Psychology Service/Primary Care Team or the Child and Adolescent Mental Health Service (CAMHS).


Indicators of Success
In St Joseph’s NS, we use the Wellbeing Indicators of Success to identify our strengths and targets for improvement, and to actively monitor our progress and outcomes in relation to wellbeing promotion over time. We achieve this by accessing the opinions and views of all stakeholders throughout the process.
The Wellbeing Indicators of Success, outlined in Table 5, are the broad outcomes to which the Department aspires and wants schools and centres for education to accomplish.
















Table 5: Wellbeing Promotion Indicators of Success
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These Indicators of Success in the four key areas of wellbeing are further expanded upon as Statements of Effective Practice (See Appendix A) which provide a set of standards for wellbeing practices across the Continuum of Support at the whole school preventative level (Support for All) and also at the targeted and more individualised levels (Support for Some and Few). These Statements of Effective Practice form the basis of the school’s self-reflective Wellbeing Promotion Process. They enable us to identify strengths and areas to target and therefore plan the next stage in the improvement journey.

Suggested Measures of Success:
· Student attendance
· Successful school completion
· Successful transition of pupils
· Data gathered in school e.g. surveys, interviews, checklists
· Data gathered through consultation with children, parents, teachers and other staff members
· Information from inspectorate reports

School Self-Evaluation Wellbeing Promotion Process
To implement this policy our school is required to use the six-step School Self-Evaluation (SSE) process with the Wellbeing Policy Statement and Framework for Practice, to initiate a Wellbeing Promotion review and development cycle. We have considered our existing provision for wellbeing under each of the four key areas (culture and environment, curriculum, policy and planning, and relationships and partnerships), and are devising and implementing a plan for improvement in the key area of Culture and Environment. In devising and implementing the improvement plan, we have referred to the Statements of Effective Practice in key areas relevant to the specific focus we have chosen.
We firstly gathered information by consulting with and collecting information from key stakeholders, including staff, pupils and parents/guardians, relating to current practice in the key areas of wellbeing promotion. This information is essential in order to highlight positive aspects and strengths in our practice and identify areas for development – the analysis and judgement stage. The analysis informed actions for wellbeing in a selected area. At an intervention stage, appropriate school interventions and strategies will be generated and agreed. We will incorporate these actions into our School Improvement Plan (SIP). Steps will be put in place to implement the agreed actions. At the monitoring stage, actions will be reviewed on an ongoing basis which will assist us in evaluating impact and tracking our progress in this process of continuous improvement.

To implement this policy our school is required to use the six-step School Self-Evaluation (SSE) process with the Wellbeing Policy Statement and Framework for Practice, to initiate a Wellbeing Promotion review and development cycle. We have considered our existing provision for wellbeing under each of the four key areas (culture and environment, curriculum, policy and planning, and relationships and partnerships), and are devising and implementing a plan for improvement in the key area of Culture and Environment. In devising and implementing the improvement plan, we have referred to the Statements of Effective Practice in key areas relevant to the specific focus we have chosen.
We firstly gathered information by consulting with and collecting information from key stakeholders, including staff, pupils and parents/guardians, relating to current practice in the key areas of wellbeing promotion. This information is essential in order to highlight positive aspects and strengths in our practice and identify areas for development – the analysis and judgement stage. The analysis informed actions for wellbeing in a selected area. At an intervention stage, appropriate school interventions and strategies will be generated and agreed. We will incorporate these actions into our School Improvement Plan (SIP). Steps will be put in place to implement the agreed actions. At the monitoring stage, actions will be reviewed on an ongoing basis which will assist us in evaluating impact and tracking our progress in this process of continuous improvement.



Table 6: Using the SSE process with the Wellbeing Framework for Practice
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The Wellbeing in Education Framework for Practice is closely aligned to the standards set out in Looking at Our School. In order to assist schools in their use of the SSE process to engage with wellbeing, Table 7 shows how the language in the Wellbeing in Education Framework for Practice maps to the language of Looking at Our School.

Table 7: Linking Looking at our Schools and the Wellbeing Framework for Practice
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Supporting the Implementation of the Wellbeing Promotion Process
The Department have made available a suite of Wellbeing Resources to provide practical tools and information to support the Wellbeing Promotion Process.
These Wellbeing Resources include:
· Evaluation Tools: Parent/Carer, Child/Young Person and Staff Questionnaires
· Focus Group Guidelines to facilitate access to the voice of key stakeholders
· Revised Circular for schools to provide strengthened guidance on the use of programmes/external facilitators in school wellbeing promotion.


Continuous Professional Development
In St. Joseph’s, the school management team prioritise professional development for school staff in wellbeing promotion for staff and students. Whole-staff professional development for our school includes a focus on the following:
· identifying and building upon existing good practice in the whole-school implementation of SPHE
· providing a shared understanding of the wellbeing of children
· developing an understanding of child development
· exploring the factors that impact both positively and negatively on wellbeing
· providing opportunities for reflection on the school environment, classroom and whole school practice to establish and maintain healthy patterns of relationships
· raising awareness of the importance of consistency between home and school environments in the implementation of strategies and programmes which promote wellbeing
· considering the implementation of supportive practices in addressing and resolving conflict and other issues arising between children
· raising awareness of the links between risk taking behaviours, bullying and the development of mental health problems
· exploring strategies to develop children’s skills, attitudes and behaviours in dealing with peer pressure, bullying situations or situations involving risk
· equipping teachers to develop their own and children’s resilience, self-control and coping skills in a variety of social situations.





Staff Wellbeing
Support for the wellbeing of staff is also an essential element in wellbeing promotion, and crucial to sustaining teacher/staff engagement, enthusiasm and the ability to model resilience. It builds staff capacity to cope with challenges and adapt to change, and creates conditions to support and motivate staff to be effective.

St Joseph’s NS is a safe and supportive environment for staff members. All staff members are supported in maintaining their personal health and wellbeing. Our staff benefit from reflecting on our own wellbeing and general attitudes to mental health. All staff are made aware of supports for teacher wellbeing and that individual teachers requiring additional support at a particular time may access the Employee Assistance Service (EAS). 

The EAS provides advice to employees on a range of issues including wellbeing, legal, financial, bereavement, conflict and mediation. It also provides advice and support to school leaders and delivers interventions to help them deal with health and wellbeing issues in the workplace.
Where appropriate, short-term counselling is available to employees and their family members. A family member includes a spouse, civil partner or dependent, where the family member can be described as a person over the age of 18 and residing at the family home. In addition, online cognitive behavioural therapy is also provided to employees.
A bespoke wellbeing portal and app is available offering a host of online services with access to live chats, videos, podcasts and blogs on topics around mental health, family life, exercise and nutrition. The platform is available via Web, iOS App or Android App.
As part of the EAS, a Mental Health Promotion Manager is also available to develop and deliver evidence based mental health and wellbeing initiatives. Spectrum Life also provides   a series of webinars and presentations to promote wellbeing in schools.
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Policy & Planning  Schoots and centres fo sducstion e & Sef-Evalustion Wellosing.
Promotion Process to develop, implement and review welbeing
promotion.

= Schools and centres or sducaton incorporate wellbeing promotion nto
‘whole school polices and practces.

Relationships & Partnerships + Chidren and young people,ther parents nd other external partners are
actively involved in wllbeing promation within the school communty.

 All dults i schoo and centresfor aducation have sn incrasced
awareness of the importance of wellsing promotion incluing lstening
o children snd young people, snd signposting them to intemsl or
extamsl psthways for uppart when nseded.
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Consider the Wellbeing.
Framework for Pactice:

Changez in practice
Tescher experiences.
Pupils/students experences
Impact on wellbsing

« Actions st ciszz el

« Actions at ubject
department level nd at year
level

« Actions st school evel

Put

improvement

planinto
action

Analyse
and make
judgements

Write and
share report and
improvement

plan

‘Across the four key areas:

+ Culturs nd Environment

+ Curiculum (Teaching and
Learning)

+ Polcy and Panring.

+ Relstonships and
Partnarznipe

Evalustethe effctvenesz of
Your current practice using.
rstaments of sfectve
praceice

« Record your incings

+ Develop your school
improvement plan

+ Shars  summary ofthis
Fecord with the parents and
“ehol community




image7.png
Looking at our School 2016: ‘Wellbeing Framework for Practice
AQuality Framework for Schools
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Domain Keyhrea
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Standard Indicatrs of Succezs
v v
Statementsof Efective Pracice and Statements of Efctve Pracice for All.

Highly Efectve Practice Some and Few
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Key Area 1 - Culture and Environment

‘e indictorsof successin the our ey areas of Wellbeing arefurther expanded upon s statements of effecive
practice below.

ForKey Area 1 Culture & Environment th indicators of success are:

en,young people, and saff experience a sense of belonging and fe sae, connecte and supported.

‘. Systems are in place so that the voice of th chid!young person, teacher and parent are heard and lead to
improvements i schoolcuture and ethos.

Wellzing Statements of Efective ractice for A1

+ The wellsingof e wholeschool commarity s cetal o the schoosathos/mission statement andschool
Ieadarsand management scovey promote welbeig.

 The school communictes with paents aboutthe supports thatae i place egaring th promotion of the
welloeing of chidren and youne people.

1t rcogpiced by schooleadrs and management and almembers f saf hat the entire schol commuriy.
s a ol o play insupporing leaing for and learing about welbeig.

. The resionhipbetwsen scadamic achievement snd iy perzor= wellbeing = underztood by sl
childrenand yourg peope and st he school.

« Thereic s poitive pproach o dcpine whre sues s resoNed withcre,repectsnd coniteny.

« The school recogniestht welbings a importan fo hestafa o te chiden nd young people.
Approprate supports ar avaabe for taff welbeing.

+ Opportuites for Contining Professional Devlopment (CPD) ar providd t eachers 0 nsure thatthey

have the relevant knowiedge and undertanding o promote welbeing and to ceate apoitive chisroom

+ Opportunitie re provide for chrenand young peole,tafand parents tohave an actve veice i
decions rlating o school improvemen.

« The school buing, grounds, cassrooms,bathvooms and wok spaces are well malnained and appropiately
fumished crating  wekcoming.afe and warm envionment.

. The indooe spsc il the work,tlentzsndsccamplzments of chiden andyoung peopl.

« The school buding i ccesibl for allchidren and young people an sccommodtions modfied to et he
nesdzotal.

. Schootesders nd mnsgemant underetan th ik between physica sctivity snd welbingand factste
physica ackiviyand movement breaks within the schoolenvionment.

« Indoor and outdoor space i provided o facitae social ntaaction nd physical acthity and quiet tme.

« The school emvronment s conducive t promoting heathyeating chices. Drinking water i ey avalable
S0 reward ofher than oo e e 9 motiat chden and young peopie.
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WellbingSttements o Effctve ractice For Some & Few

 The school demonstates commitment o dentiying, including andprovig argeted upports for chiden
and young peope experencing barrirsand challnges to weleing and earing.

« taf, chldren andyoungpeopl are wekoming andinchsiveofthose from dfeent cutral ackgrounds,
hosa ith sddons| needs and S el orenatons.

« Schooi re poactiveinmeeting the professionsl devlopment eeds fteachers, who atend elevant CPD.
0 can denty sign: 20 rgger in vinerable chien andyoung peopl,and rcogniz e nsed fr sy

& The physicl enironen s mocifed t st the nesds fchidren snd youngpeople vith addion!snd/cr
comple needs The olwing e valabe 1 appicable:

Sensoryroomsensory gardens

Sa oo space forditresad/arsious chidrn an young people

Roomisfor mesting withparent,vising professonas

Rooms)forndvidual and small groups equiringtargeted ntervention and support
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Key Area 2 - Curriculum (Teaching and Learning)
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Welloing Statements o Efective Practce For Some & Few

Teaches daignan prepar fo iffernttedtacing methosan 25esmer o kaming outcomesforchideen
nd young peopea i or withadiioal and/or complex e 0 tht ey experiene e of schiovement.
eachers ttnd CPD and defer spaciled nd targted programimes,slctedn e withbest ractie and
Sroundadin reesrch and evidance, to it s 2l v

“The schoo deploys esoucesbased o ndidualaring.behavioura social and motionsl e underthe
‘Specil EducaionTeahing Alcaton model.

A dedicate tamfor xampie,Sudent Support Team and/or Patoral Car Tea) supprts all cachers and
‘Specil Neads Asstants (SNA) toimplmant appropristestrategis forchilren an young peopl with
‘aitionl and/or complex need,incuding thee recommended nprofesionl rport

“Thee are opportniiefortring and o oing practicesupport and uidance for SNAS o further bl thee
capacty o support chiden and young peoplewith aditiosl neecs.

‘Where extra-curicuaractvties are planned, cikrenand young people with addional and/or complx nesds
0 thei parents are sctielyinvoled nplaring and evakistin the programme.
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Key Area 3 - Policy and Planning

‘e indictorsof successin the our ey areas of Wellbeing arefurther expanded upon s statements of effecive

practice below.

ForKey Area 3 Polcy and Planing theinicators o success are:

‘. Schools and centres fo education use a Self-Evaluaton Wellbeing Promotion Process o develop,implemert.
and review wellbeing promotion.

‘. Schools and centres for educationincorporate wellbeng promotion nto whale school plicies and practics.

Wellacing Statemets of Efective ractice for AL

“The welbing o the whol shool commurity undepie llscholpolicy and pla.
“Thevece ofchidren and young peopl,parents andstafinformsthedevelopment, eview and updatiogof
school poicies.

« Schooi have appopeate walbeing polcies in place for scample, AniBlying Pofcy,CHid Protecion Py,
(Ciical ncident Pocy) and are made avalabl 54, chidrenand young popl,parents and ralevant schoo!
commriy partners.

« Poicisand lan et out how ichsive pracice il b plemented n  way that foters school
conectadnss scceptance and calebration o dversiy

« The school uses the Education assort (NCCA)for childrenand young people transitioning t pot prmary.
cehool.

« The school gathersinformation n sk acorssuch 2 blying: absentees truancy and ruptive beavior
t0inform welbeing programme panmig.

+ Thereiz s comprehenzive CPD pln o envurs sl teachers hvs th ncesary riing 1 ncorporste welbsing
promotion  ther teaching pracic o mest theparicular needs o the school popuation.

« Schootleadrs and management recogris the impertance of stafwelbing and he particularchallengesthat
can oceurinaschool envionment and have systems inplace to upport al membersof saf
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Welloing Statemerts o Efective Practce For Some & Few

“The schoo has regad tothe Dparments polcies and crculars hatouln how 1 support chidren and
Young people withaddiona and/orcompex e

‘Scho based nformaton'sused, i conjuncion wit eports from exteral pofessionk, s guidlines.
nd rcommendagion:for indviduaiced 5uppors fr chldrenand young people wth addtona needs.
“The school engages ina collborativeproblem-sohing proces o supportachid/young prson's needs,
detited trough the choofs contiuum ofsport.

 Astudentsuppor e & ued o plan,recordand reiew progress.
At times of transtion,informaton s gathred and ranste eview mestingsar hldforthose chidren and

young people withadiona and/orcomplex need.
“The school hasregrd to the Departments polcesand crculars that ot how to deny arange of
‘vidence based stratagies an programmes for grous at frther sk of devloping mertal heslth dificutes.
“The schoo sezezment olicy outines how additions school bzed erseing nd nervenion tois e e
025505 social, emotona nd behaviourl dificulies.

“The school enures thatchidre and young peoplewit complex neds will b supported o understand and
follow school polcie such 2 bulyingand heschool code ofbehavir.

T e e e e
the event o  crtiealincident.

Appropritestructres aein place 5 that eryintarvention s promotedfo chldrenand young peope who.
are'at ik . those who do not attend schoo regarly or those aHigher ik of deveoping mentalheath
s,

“The school has  rocedure forgathering storing and sharing conidentalnformation which i gided by data
prtecton regiations and which  conducted npartnerip with parent, chldren and young peopl and
teachers o nform programme planring.
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Key Area 4 - Relationships & Partnerships

‘e indictorsof successin the our ey areas of Wellbeing arefurther expanded upon s statements of effecive

practice below:

ForKey Area 4 elationships & Partnerships the ndicatorsofsuccessare:

‘+ Chidren and young people, their parents and other extemnal parters are actively invobved in welbeing
promtion within theschool community.

‘o Alladuls inschools and centrs for education have an increased awarenessof the importance of welbeing

promation, inciuding fistening to chidren and young people, and signposting them to intemnal or extemal
pathwaysforsupport when necded.

Welbeing Satamentsof Efective Practic for Al

 School stafmodel opennes, respect and tening nthel ntracions wih each ofher,chidren andyoung.
peopleand parens.

 Relationaps and partneshis are supported througha ange of agred forml and formal srucures, uch
25 student counll, reectsystems,buddy ystems, mntoring ystems, ssembies, ewsetars,student
Jomat nd through tescing and esming

 The board o school eaders and anagement promote th estabishment of a parent' counl nth scho,
0 collsborates with te councl 5 3pprogr e,

« School eadersand management acknowiedge the importanc o taffwelbing and promote this n varety
of ways nclucing recogniion of the alu of staf conribion and thlr work

 Schoolesders and management enure tht approprise upport mechanims are put npace forsaf
welling and dta o he Employee Assstance Sevice and ofher relevant support re made aalble t
)

 The schol esablhesnks with federschook nd fosters stong working elationhip tengageinsharing
of best pracie.

= The schol promtes professionl network for prinipls and fechers.

« The schol esablhes god inks with Department support senvices, commarity-based statutory and
Volunarysupport enices and other xtema agencie

Sttements o EfctivePractice ForSome & Few

 Mentoring systemsar inplace whereby mor s eachers offerpacticlan soclsupport o Newy
Qualied Teschers (NQTS and/or new saf members.

« taffreceive ndvidualced support rom school leaders and managementn s of dculy o during
persons i snd 3 g information and contactdeti fr the Employee Azzitance Sevce.

 Sysems ar inplace whereby more seior young peolear suppoted n mertoring youngerchidren

+ Batinding nd buddy 2t ars in plsce fr chicen nd young pEope who Qe Zuppar o ntesct
it peers

Reltionshp buidig forchiden and young peopl who are experincin dificulescanbe acieved tvough

2 varity o niiatives including avig a named staff member alocated f the chd/young person 0 3ct 35

the one good adut.

Chidrensndyoungpeople snd thir parent ars it £ engag incolsborsive problem zohing

ecion-making wih rega o thlr i need and te tervention o upport .

(Chidren sntyoungpeople have scce o one 9 one o small §oup pport 2 sppropte ithcuafed

members ofstff o supporttei personal andsocal educatona nd creer devlopment, and a moments of

personal .

At timesof transiion school ik with fher educaion seings, nclucing arly chidhood cae and sducaton

seting, créche,othr prmary/post rimary school,Youthreach,Communty Educaion Cntres  encure

Cosces sacte,

“Theschoot promotes teachrs engagement nnstworks orteachercollsboraion

Theschoot xtaishs go0d ke with Department upport zemices,community bz satutory snd

‘oluntarysuppor senvice and othr xteral agncie forsxampie, the HSE)t suppor e needs of

Ctudent with sddiions and/or comple needs




